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Why another instructional model?
1 Limited reading volume

• Short textbook passages
• Too little sustained 
reading
• Limited repeated 
exposure to words

2 Weak continuity

• Reading routines are 
inconsistent
• Learners progress 
unevenly
• Reading time is easily 
displaced

3 Vocabulary in isolation

• Word lists and 

memorization

• Short-term retention

• Few opportunities for 

meaningful use

Design problem: How can we connect reading volume, vocabulary support, and meaningful use 
without overloading young learners?

Conceptual synthesis based on Day & Bamford (2002), Nation (2007), Boers (2022), and Condliffe et al. (2017).



One model, three distinct functions
Integration is functional rather than additive

Target outcomes: stronger reading comprehension + vocabulary growth

ER: Day & Bamford (1998, 2002); CALL: Boers (2022); PBL/PBLL: Beckett & Slater (2005), Stoller (2006).

• Level-appropriate reading
• Reading volume and 

continuity
• Meaning-focused input 

and fluency

ER-THE CORE

• On-demand glosses or 
audio

• Progress tracking and 
retrieval practice

• Language-focused 
support

CALL-THE 
SUPPORT • Text-evidence-based 

products
• Collaboration and 

presentation
• Meaning-focused output

PBL-THE USE 
& AUDIENCE



Why can the three components work together?
The nation’s four strands provide the integration logic

1
Meaning-

focused input
ER: reading for 

meaning

2
Language-focused 

learning

CALL: glosses, 
retrieval, feedback

3
Meaning-

focused output
PBL: products and 

communication

4
Fluency 

development
ER: repeated, easy 

reading

The proposed sequence balances input, explicit support, output, 
and fluency across one instructional cycle.

Conceptual anchor: Nation (2007).



The proposed six-phase instructional cycle
A repeatable sequence across instructional units

1

The cycle is a proposed synthesis; it has not yet been empirically validated as a complete model.

Continuous reading
growth and learner

ownership

1
Prepare & agree
Goals · texts · baseline

2
Access & motivate
Book choice · tool onboarding

3
Sustain ER
Regular reading · selective CALL

4
Strengthen
Summarize · retell · retrieve

5
Create a project
Text evidence · product · revision

6
Present & renew
Feedback · reflection · next goal

ROLES

Teacher
curator / coach / 

facilitator

Learners
readers / 

collaborators / 
creators

Technology
access / support / 

tracking



What can one instructional unit look like?
Illustrative 7-week sequence; adaptable to local timetables

Week 1

Set up

Baseline check · 
graded-reader 
choice · reading 
agreement · tool 
onboarding

Weeks 2–3

Build
ER routine

10–15 minutes of 
protected reading · 
light logs · selective 
gloss/audio support

Week 4

Strengthen

Summary · retell · 
key vocabulary · 
brief spaced 
retrieval

Weeks 5–6

Create

Text-evidence notes 
· project draft · 
peer/teacher 
feedback · revision

Week 7

Share & renew

Presentation · 
rubric feedback · 
reflection · next 
reading goal

Key scheduling rule: project work is built on reading; it does not replace the protected ER 
routine.

Illustrative sequence derived from the paper’s 6–10 week implementation guidance.
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How can classroom learning be evaluated?
Use outcome, intermediate, and mechanism evidence together

A Primary outcomes

Reading comprehension
• main idea
• detail and sequence
• simple inference

Vocabulary
• receptive recognition
• productive use

B
Intermediate 
evidence

• Reading continuity

• Brief summaries or retells

• Participation and project 

progress

• Appropriate book choice

C Mechanism & fidelity

• Actual reading time

• Gloss/tool use

• Completion of planned 

practice

• Whether projects remain 

grounded in reading

Interpretation rule: distinguish an outcome problem from an implementation 
problem.

Assessment for learning: Black & Wiliam (1998); implementation fidelity: Carroll et al. (2007).



Conditions and guardrails
What keeps the model workable for young learners?

1 Level-appropriate 
texts

Use graded materials and 
flexible book choice.

2 Protected reading 
time

Schedule reading blocks that 
are not displaced.

3 Technology on 
demand

Use few tools and only when 
they support reading.

4 Reading-grounded 
projects

Require textual evidence; avoid 
craft-only tasks.

5 Equity and low 
stakes

Provide non-digital alternatives 
and supportive assessment.

Two common failure 
modes

• Too many apps
• Technology becomes 

the activity rather than 
the support.

• Craft-heavy projects
• The product looks 

attractive but shows 
little evidence of 
reading or vocabulary 
use.

Keep ER central.

Cognitive-load guardrails: Sweller (1994), Mayer (2021); project quality: Condliffe et al. (2017).



What does this conceptual paper contribute?
A practical framework, not an empirical claim

1
A clear integration logic
ER, CALL, and PBL perform different 
but complementary functions.

2
A six-phase sequence
Teachers can see when and why each 
component is used.

3
Explicit roles
Teacher, learner, and technology roles 
are specified across phases.

4
Classroom evaluation
Outcome, process, and fidelity 
evidence guide improvement.

Boundary: the complete model still requires classroom implementation, adaptation, and empirical validation.



Take-home message

ER is the core.
CALL keeps reading 

moving.
PBL makes reading usable and visible.
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