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Integrating ER-CALL-PBL

for Primary EFL Reading Comprehension and Vocabulary
Development

A phase-based instructional framework
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Why another instructional model?

a Limited reading volume

* Short textbook passages

» Too little sustained
reading

* Limited repeated
exposure to words

a Weak continuity

« Reading routines are
inconsistent

* Learners progress
unevenly

» Reading time is easily

displaced

« Word lists and
memorization

* Short-term retention
» Few opportunities for

meaningful use

(

.

Design problem: How can we connect reading volume, vocabulary support, and meaningful use
without overloading young learners?

Conceptual synthesis based on Day & Bamford (2002), Nation (2007), Boers (2022), and Condliffe et al. (2017).
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One model, three distinct functions

Integration is functional rather than additive

 Level-appropriate reading

* Reading volume and
continuity

* Meaning-focused input
and fluency

. - D _THE CORE

CALL-THE
| SUPPORT

* On-demand glosses or
audio

* Progress tracking and
retrieval practice

* Language-focused

\_ support

~

* Text-evidence-based
products

» Collaboration and
presentation

* Meaning-focused output

Target outcomes: stronger reading comprehension + vocabulary growth

ER: Day & Bamford (1998, 2002); CALL: Boers (2022); PBL/PBLL: Beckett & Slater (2005), Stoller (2006).

\ PBL-THE USE
& AUDIENCE
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Why can the three components work together?

The nation’s four strands provide the integration logic

4 N O N 4
O

Meaning- Language-focused Fluency
focused input learning development
ER: reading for CALL: glosses, PBL: products and ER: repeated, easy

\ meaning / \retrieval, feedback/ communication \ reading /

The proposed sequence balances input, explicit support, output,
and fluency across one instructional cycle.

Conceptual anchor: Nation (2007).
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Present & renew
Feedback - reflection - next goal

Text evidence - product - revision

The proposed six-phase instructional cycle

A repeatable sequence across instructional units

Prepare & agree

Goals - texts - baseline

Continuous reading

growth and learner
ownership

Strengthen

Summarize - retell - retrieve

The cycle is a proposed synthesis; it has not yet been empirically validated as a complete model.

Access & motivate
Book choice - tool onboarding

Sustain ER

Reqular reading - selective CALL

ROLES

Teacher
curator / coach /
facilitator

Learners
readers /
collaborators /
creators

Technology
access / support/
tracking
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What can one instructional unit look like?

Illustrative 7-week sequence; adaptable to local timetables

Set up

Baseline check -
graded-reader

choice - reading
agreement - tool

onboarding

\_ J

Build
ER routine

10-15 minutes of
protected reading -
light logs - selective
gloss/audio support

Strengthen

Summary - retell -
key vocabulary -
brief spaced
retrieval

\_ J

\_ %

Text-evidence notes
- project draft -
peer/teacher
feedback - revision

Share & renew

Presentation -
rubric feedback -
reflection - next
reading goal

\_ )

Key scheduling rule: project work is built on reading; it does not replace the protected ER

Illustrative sequence derived from the paper’s 6-10 week implementation guidance.

routine.
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Example Classroom
, Wgek 1: Set Up )

= w "»W

Choose a
graded reader

Baseline
check

C——C——C

li‘ Our Reading Agreement ¢

. @ Bekind.
(9) Listen.

i fﬂ
&}\‘{KN [ Take care of books.
;“%ig ! A En:joy readmg! »{U}

e s IR AT IR e PN «,«*«Wmﬁ@\
e Weeks 2-3: Build ER Routme

grow
— . EVERY DAY (&)

We celebrate
2 small steps! @

|4 10-15 minutes
B of quiet,

L focused
reading.

Record what
we read with
just a few

simple steps!

Teacher support
& encouragement

Great choice!
Keep it up! @ Readers

can do

If a word is We nDtiC%
tricky, use a effort, build
tool —then habits, and

keep reading! };n;ﬁz, cheer you on!
Fe AN

+
Use only
when needed f

7 Every day, a httle protected read:ng bu:lds strong readers’

Innovation - Unity - Humanity
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Example Classroom

Activity

i i e e W

o S =~

== | (4 Week 4: Strengthen ) 1 |
:_)Everz E’?Y!, ‘_,;

.KJ : S %t Let’s remember, use, and enjoy what we read! 7'r W . ‘b

umm (@ Retell

0 Summary 7
What happened? Y ' Tell the story to your partner \/3
using the pictures.

Draw or write a short summary.

Listen
% Share

Encourage

T s - PR 8

8 Key vocabulary 9 Brlef spaced retrleval
New ;
Words. Let’s review '“‘P"m“t words Qu:ck recall to help us nemember
New from our book. i next time, too! - N
i L] Thlnk back

. and recall! @@
» <
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Example Classroom

A l'"l\'l"\'

Our PWJ"'Ct

%

' Great ideas '

\‘ 9“ Y Theme A t 5 6 C t come from
| Protect ! Weeks rea e ‘}‘ ‘what “{;read{.
{Sea Turt\es. | Turn readmg mto a project! w*v?‘! =

Project draft

Créate a first draft of our

project (poster, story map, &

g or book recommendation). - >

\ \-\ \9 Protect, ¥
2 Tw ﬁ:\es. i

Text-evidence notes |

Find and note text evidence
from what we read.

‘Why It Matters |

Sea turkles
are amazing

2 (] ‘ e
animals! o | Threats

2 > = | @
- S | = | e babitats
@ Peer/ teacher feedback FBeusial J —
Share our drafts and give & “Use foadback to improve o}":}tﬂ
our work and make it

A kind, helpful feedback.

even better' A P\,-o\'.ec-t @3
o v B 2

Wy It atrs \
I artes |
help keep A\
erars sty 1%

Maybe add

love your
oy o

turtle picture!

Threaks

¥
e
ini e | - Plastic
~ explaining b el
what we cando! " Lot et €

q

i ’ ; e T iy
| Gr?at } E
| Weeks 5 6 Create
eam
: .Makmglw, { y Turn readmg mto a group short story PFOJect' o
4

0 Story idea & plannmg Ty

We talk about our ideas from the book in a magic
__and plan our story together. e forest!

'] We write our ideas down together
Everynne helps!

map
and went on an adventure to help the

forest. In the end, they saved the day

\

He goes on
| i advertues

| Our Stary,

9 ‘Pe.ér/ teacher feedback ) ;"“'rﬂaybe add )

g
A ‘
o viorts { i N | our Team, |
| R We share our draft and get kind \ "‘°;eei§“’"‘ We improve our writing and add g Our Pridel |
Better feedback to make it even better. (I like the 1 % 7T, colorful pn:wmshbrms our ' RN ()
1 .

Stories!

Once
pon a i

2 brave bea, oo
et o gy

together.,

>
=
c
@
=
>
L
|
>
=
c
>
|
c
2
fd
©
>
)
c
c
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Example Classroom

A rl- nridns
S R PN i S

%k 7: Share & Renéw

" e AR
w e Celebrate our readmg Set our next 903“ @ ! eaders !
|

Grow
O (e i)

| Every Day! ‘

You used

Let's share evidence
our project! and explained

clearly!

read? What Let's choose Itcan't :af{
did 1 learn7 our next book o re.la
and set a goal! more! €

My Goal
1 will read ¢
20 minutes

every day!

Keep reading, = « -
% keep shining! = * O

q

7/ - We learned that.. || ;. “"w""l/‘ ]

| o Present our story %

We proudly share our finished short
story with our class! _

‘We hope |
you enjoy

9 Reflect on learni.ngk v

We think about what we learned from raadmg A
and writing our story.

_@ '&

What new word
did T learn?
« I learned...
will try to use it

What did
we read?
- We read about...

D

New words

make our |
stories
better!

What did
T do well?

* T did well when.
* I want to keep

improving. T/:(

Story
Stars!

Read.
Imagine.
Create.
Together!

©

9 Recewe feedback

We give kind, helpful feedback using our rubric 7 -
We cheer for each other's great work! st E
teamwork |

and a happy |
ending! /

" The pictures
are h!auhful‘ {I

| You worked =
gq!z!hbr well!

@ Set the next reading goal %

We choose new books and set a goal to keep growing

== as readers!
W Let's pick a book

that challenges us!

| Learn

Bc | 3new

words,

Innovation - Unity - Humanity
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Use outcome, intermediate, and mechanism evidence together

. Intermediate
Primary outcomes .
evidence

Reading comprehension « Reading continuity * Actual reading time

* main idea ) :
_ * Brief summaries or retells » Gloss/tool use
» detail and sequence

« simple inference * Participation and project « Completion of planned

progress practice

Vocabulary * Appropriate book choice « Whether projects remain

* receptive recognition : :
P , 7 grounded in reading
* productive use

Interpretation rule: distinguish an outcome problem from an implementation
problem.

Assessment for learning: Black & Wiliam (1998); implementation fidelity: Carroll et al. (2007).
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What keeps the model workable for young learners?

Use graded materials and
flexible book choice.

Schedule reading blocks that
are not displaced.

Require textual evidence; avoid
craft-only tasks.

Equity and low Provide non-digital alternatives
stakes and supportive assessment.

Cognitive-load guardrails: Sweller (1994), Mayer (2021); project quality: Condliffe et al. (2017).

Two common failure
modes

Too many apps
Technology becomes
the activity rather than
the support.

Craft-heavy projects
The product looks
attractive but shows
little evidence of
reading or vocabulary
use.

Keep ER central.
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What does this conceptual paper contribute?

A practical framework, not an empirical claim

-

N

A clear integration logic

ER, CALL, and PBL perform different
but complementary functions.

~

-~

Teacher, learner, and technology roles
are specified across phases.

A six-phase sequence

Teachers can see when and why each
component is used.

S
~

\_

Classroom evaluation

Outcome, process, and fidelity
evidence guide improvement.

AN

Boundary: the complete model still requires classroom implementation, adaptation, and empirical validation.
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Take-home message

ER is the core.
CALL keeps reading

moving.
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